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Abstract 
The research was conducted based on the problems found in teaching and learning 
process. Students had problems with fluency, pronunciation and confidence in 
speaking of informative speech. The purpose of this research was to investigate how 
video improved students’ speaking skill on informative speech at the eleventh grade 
students of SMA Negeri 01 Selakau in academic year 2017/2018. The research was 
conducted through Classroom Action Research in three cycles. The participants of this 
research were the eleventh grade English teacher and 28 students in class XI IPA 3. 
The researcher used observation, speaking performance, and interview to collect the 
data. The researcher analyzed the observation checklist, field notes, students’ mean 
score, the teacher’s and students’ interview in order to get the research findings. The 
result showed that students could deliver the monologue informative speech with good 
fluency, pronunciation, and confidence. Through practicing and memorizing the 
monologue informative speech, the student improved their fluency. To improve 
pronunciation, watching-listening-imitating scripts from video, pronunciation practice 
and listening-repeating activity were applied. By memorizing the monologue 
informative speech using stem sentences and practicing in group, the students 
improved their confidence. In the third cycle of this research, the students’ speaking 
achievement was 67.82. in conclusion, students’ speaking ability was improved by 
using video. 
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INTRODUCTION 
Informative speech is the most common 
used in public speaking. Verderber (1991) 
stated that although an informative speaking 
may not be the most exciting form of public 
speaking, but it is the most common. In the 
context of learning foreign language, many 
schools require students to participate in a 
public speaking or presentation class. 
Informative speech is a kind of speech 
that eleventh grade students of senior high 
school should be learnt well, since it is 
included in the School-Based Curriculum. It 
has goal to provide knowledge, especially 
useful or interesting information for listeners 
so they can better understand the world 
around them and can make more informed 
decisions.  
However, delivering a speech is difficult 
to achieve. For many students, standing up 
and doing a speech in front of many people s 
one of their greatest fears. Based on 
interviewing the English teacher and 
observing the teaching learning process at 
SMA N 01 Selakau, the teacher told that her 
students had problems in the class especially 
in producing oral English during the lesson. 
The teacher stated that most of students have 
low fluency, pronunciation, and lack of 
confidence. When the students practice their 
oral English, the teacher was difficult to 
understand because of unclear pronunciation 
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they made. They tended to mispronounce 
some words. In delivering their speech, they 
speak slowly with frequent and noticeable 
pausing and hesitation. They were looking 
down the ground, no eye contact used, and as 
entire speech were read from notes.  
It also can be seen from the score when 
the teacher practiced them in front of the 
class. There were only 4 students (14%) good 
in fluency, 5 students (17%) good in 
pronunciation, and 35% categorized good in 
confidence. Besides conducting interview, 
the researcher also did an observation. The 
researcher found that the students were lack 
of confidence to learn, so that it affected on 
the difficulty of understanding the lesson and 
felt shy to come in front of the class. 
Therefore, the researcher is motivated to find 
out a medium that can help the students to 
have better opportunities in practicing 
speaking.  
Using media in teaching learning 
process give a positive contribution to the 
learners. Students’ achievement will increase 
if the students really understand the lesson 
being studied. One of the media that affect 
the student interest is learning with video. 
However, mastery of the material presented 
must be balanced with the technology used.  
The use of video as the media in 
teaching learning process can help teachers to 
create learning situation effectively. Fern 
(2011) refers Video-Based Learning as used 
to the learning methodology and cognitive to 
develop knowledge and skill by using video. 
Ashaver (2013) suggests that audio visual 
like video information facilitates learners’ 
comprehension of spoken English. The 
students need the authentic material, so that 
they could pronounce the words that they 
learn and can speak them correctly. They can 
also extend their ideas with visual sight from 
a video. it also better to give them example 
that can be heard, especially the authentic 
one in order to make the students understand 
and then can practice them well. 
In teaching the informative speech, the 
students are expected to use the language 
grammatically, express their ideas and make 
conclusion as steps to develop theoretical 
devises. They are also expected to use correct 
pronunciation and intonation when they 
practiced. Kayi (2006) suggests the teacher 
should provide maximum opportunity for 
students to speak, let them speak more, 
comment with positive reinforcements, give 
appreciation, do not correct students’ error 
directly, provide the vocabulary hand that the 
students need in speaking performance, 
diagnosed problems faced by the students 
and provided more opportunities to practice 
the spoken language. In this case, the 
teachers need to make an interesting material 
presented by using video. As Seven and 
Engin (2007) concluded in their research, the 
more the teacher uses the audio visual 
materials during the course, the better 
students concentrate the lesson. It is observed 
that this activity can attract students’ interest 
and attention. Generally, students get 
motivated to learn when they feel the 
materials they are taught as worth learning. 
The advantages of using video in the 
classroom according to Wong et al (2007) 
are: 1) Creativity and motivational factors, 
video such a stimulus for young learners as 
well as adults, therefore, more creative 
lessons can be introduced into the classroom. 
2) A higher level of learning flexibility, 
videos offer the students a temporary chance 
to escape from the rigid learning patterns 
often encountered in settings that are more 
traditional. 3) Increase cooperative learning 
skill, in this approach, students learnt to co-
operate with each other, often encouraging 
brainstorming sessions. 4)  Promotion of 
media interest and literacy skills, videos 
provide a kind of platform where the 
instructors can explain to the student how 
some parts of video are made. 5) Expansion 
of students research’ skills, students need to 
communicate and work with each other.  
Therefore, the researcher used video to 
deliver the informative speech is not only to 
help students better in pronouncing words, 
but also enhance students’ fluency and help 
them speak confidently. The researcher was 
interested to conduct the classroom action 
research to find out how video improved 
students’ speaking to the eleventh grade 
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students of SMA N 01Selakau in academic 
year 2017/2018. 
 
METHOD  
This research used Classroom Action 
Research. Action research can be defined as a 
research to solve problems found and make 
improvement on any plausible settings. 
According to Creswell (2012), classroom 
action research is a systematic procedure 
done by teachers (or other individual in an 
educational setting) to gather information 
about, and subsequently improve, the ways 
their particular educational setting operates, 
their teaching, and their students’ learning.  
The model of classroom action research 
in this study is a model by Kemmis and Mc 
Taggart (as cited in Burn, 2010, p.9) who 
stated that action research typically involves 
four broad phases in a cycle of research. 
They are planning, acting, observing, and 
reflecting. This research was conducted at XI 
IPA 3 students of SMA N 01 Selakau in 
academic year 2017/2018, which consisting 
of 28 students. They were 18 female and 10 
male students in the average age 17 years old.  
The data of this research were collected 
through: 1) Observation, the researcher 
observed the students’ performance, the 
teacher’s performance, students’ speaking 
enhancement, strength, and weaknesses in 
speaking of informative speech with the 
aspect of fluency, pronunciation, and 
confidence using the observation checklist 
and field notes. 2) Oral speaking 
performance, it was used to know the 
students’ speaking ability. Oral speaking 
performance was measured using the scoring 
table. The assessment of students’ speaking 
performance was taken based on the 
students’ fluency, pronunciation and 
confidence in speaking of informative 
speech. 3) Video recording, this was used to 
know and observe the students’ performance 
in speaking. The researcher prepared a 
camera to record their performance. 4) 
Photograph, this kept as the evidence that this 
research was truly conducted. 5) 
Interviewing, the researcher interviewed six 
representative students and the eleventh 
grade English teacher after the meeting 
ended. Stratified sampling was used in 
selecting the interviewees which consist of 
two students from upper level, two students 
from middle level, and two students from 
lower level. The researcher was used semi 
structured interview that provide the 
interview guided consisted of some questions 
for the teacher and the students.  
Tool of data collection used in this 
research was observation checklist, field 
notes, speaking scoring table, and camera. 
Observation checklist was used to observe 
the performance of the teacher and the 
students in applying video. Field notes was 
used to take notes about the activity, the 
weaknesses, strength, improvements, or 
problems that were found in teaching and 
learning process. Then, speaking test rubric 
was used to give the scores to students’ 
speaking performance based on fluency, 
pronunciation, and confidence. Finally, the 
camera was used to take the photograph and 
record students’ performance.  
 
FINDING AND DISCUSSION 
Findings 
This research was done at the eleventh 
grade students of SMA N 01 Selakau. This 
research was conducted through classroom 
action research. The material used to teach in 
this research was speaking informative 
speech. There were six meetings in this 
research and all of the eleventh IPA 3 grade 
students followed the teaching and learning 
process from the first cycle until the last 
cycle. The findings of this research were 
focused on improving students’ speaking 
skill on informative speech using video.  
The research findings are discussed 
based on the result of using video as teaching 
media which were noted on the checklist 
table and field notes.  
In general based on the data analysis, the 
researcher found that the use of video 
improved students' speaking skill on 
informative speech. Video was used during 
Cycle 1, Cycle 2, and Cycle 3 with different 
content in the same topic. The videos were 
selected based on the basic competences and 
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taken from www.youtube.com (My 
Hometown, Portland, Oregon). This video 
was used as the media to explain the generic 
structure of the informative speech. The 
researcher planned to use this video to attract 
students’ attention and help them in learning 
language functions. Another video with the 
same topic “My Hometown, Sambas” was 
used for their main activity.  
In specific based on the data analysis, 
the researcher found that the use of video 
improved students’ fluency in speaking the 
informative speech. Practice the informative 
speech before presentation and memorized it 
used to improve students’ fluency in 
delivering the informative speech. The 
activities also needed to be presented in 
simple ways in order that the students 
understood the procedures so that they were 
able to participate in the class activities.  
Practice active viewing video 
presentation was one of the class activities to 
improve students’ fluency in delivering the 
informative speech. To perform their 
monologue in front of the class well and 
fluently, the students asked to memorize the 
structure of the informative speech orderly by 
completing stem sentences. In group, the 
students had already identifying the structure 
of the informative speech. In the first cycle, 
only some groups could finish their works, 
because the others were not understood about 
the instruction from the teacher. In the 
second and third cycle, the worksheets added 
with additional questions and made them 
increase their productivity to make a script of 
the informative speech. Also by having 
practice, the students could have experiences 
to speak English in front of the class, so they 
could perform fluently and brave to do the 
informative speech presentation. While 
students practiced, the teacher monitored 
them to avoid dishonest behavior and gave 
them correction. The clear procedure and 
participation of the students became the main 
parts to conduct the activity. It provided 
opportunity for the students to exchange 
information among them. It was also a free 
and fun activity to improve the students’ 
fluency.  
In the first cycle, the students wrote their 
own concepts by answering specific 
questions about the video. they instructed to 
listen carefully to take notes some 
information they have heard. As a result, 
most of students didn’t do their homework 
because they didn’t know how to start writing 
the informative speech. The only presented 
what they had answered with producing 
many pauses and hesitation. In the second 
cycle, the teacher and the collaborator decide 
to change this activity. In the next cycle, the 
teacher provide handout with consisting of 
detail questions and the stem sentences. In 
this case, the students could perform the 
informative speech better. The teacher told to 
the students that they had to memorize their 
concepts. For the next meeting, they were 
ready to perform in front of the class. 
During the students’ performance, the 
teacher was setting time limits. This forced 
students to speak faster and pause less. She 
set a timer and told to the students to present 
the informative speech before the timer goes 
off. Each student had already given the same 
speech for more than one time in succession, 
thus combining the benefits of time pressure 
and repetition as their practice in their group. 
As the result, when the teacher asked 
volunteer to come in front, the classroom 
become so crowded, but the teacher gave 
attention to the students to keep silent when 
their friends performed in front of the class. 
When the teacher found some students still 
made noises, the teacher pointed out them to 
come next. Almost of them understood the 
risk and paid attention to their friends’ 
performance. When the classroom was quite 
silent, it was easier for the teacher to check 
their students’ fluency. The students showed 
better achievement in presenting their 
informative speech, they produce less pauses 
and focus on what they were going to talk.  
In each unit of material, the researcher 
planned to provide vocabulary and 
pronunciation practice. The vocabulary 
practice was done after the video played. The 
students were enthusiastically joining the 
class activities. They paid attention to watch 
the video. they tried to identify the content of 
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the video with other students such as the 
familiar pictures, how the speaker 
pronounced the words, and the sounds of 
each word. When they imitated the 
pronunciation of words from video, those 
made classroom become noisy. Sometimes, a 
student warned other students who made 
noises. It indicated that the students were 
interested in the teaching and learning 
process by using video.  
In improving students’ pronunciation, 
the teacher gave each student transcript 
video. In the transcript, they need to 
underline some words that they didn’t know 
about the meaning and how to pronounce. 
Besides, the teacher and students discuss 
together about the meaning of each structure 
of an informative speech which signed by red 
words in order to make the students speak in 
different structure form. It aims at helping the 
students understand the content of video and 
knowing the structure about how to deliver 
the informative speech correctly.  
Pronunciation practice was done after 
the vocabulary practice. The teacher 
pronounced the words and expression first. 
Then, she was followed by the students. After 
that, both of teacher and the students 
pronounced the words together. The students 
were divided into small group to check 
mispronunciation. The teacher asked each 
group to pronounce the words and 
expression. The teacher provided video 
transcript to help the students knew each 
word to pronounce. Besides, the teacher gave 
opportunities for the students to listen and 
repeat what the speaker said after the video 
played. They competed to pronounce them 
correctly and loudly. Then, the teacher 
pointed at the students individually to check 
whether or not all of the students pronounced 
the words correctly. If they made mistakes, 
their friends in the same group could help 
them. The finding showed that asking the 
students to pronounce words was important 
to help the English teacher check their 
students’ pronunciation. The teacher needed 
to correct the students’ pronunciation when 
they made mistakes in pronouncing the 
words and expression. This was effective to 
motivate all of the students to participate in 
the class activities. They were courageous to 
answer because they pronounced the words 
in group competition. Watching, listening, 
imitating activity was applied to improve 
students’ pronunciation. Before the teacher 
turned on the video, the teacher gave 
explanation about the material. Then, the 
students asked to watch and listen the 
Monologue about “Hometown”. The students 
felt enjoyable and watch the video seriously. 
After the program finished, then the teacher 
asked the students imitated the difficult 
words they found to pronounce it correctly.  
After watching the video, the teacher 
gave students the transcript of video. Then, 
the teacher turned on the program with the 
text of video, the students then asked to 
imitate and repeat the transcript text after the 
teacher paused the informative speech video. 
The students asked to pay attention in 
pronunciation. In addition, to make their 
pronunciation better, the teacher asked the 
students to repeat the sounds of difficult 
words until their pronunciation was correct. 
In the first cycle, the researcher found 
that some of students made wrong 
pronunciation of the words like, decide, 
good, hometown, visit, during, divided. 
Begin. It happened because some of them did 
not listen seriously when the video played. 
Therefore, the teacher corrected their 
pronunciation by repeating that words until 
their pronunciation was correct and asked 
them to listen carefully in correct 
pronunciation. The teacher gave each student 
a video transcript in order to make them more 
focus with the instruction. In the first cycle, 
the teacher gave subtitle in the video. It was 
not effective for the students they were not 
paid attention with the content and didn’t 
listen to the teacher instruction. When the 
teacher asked them, they could not answer 
orally. Therefore, in the next cycle, the 
teacher only provided key words on each part 
of video and gave the students transcript to 
check and identify which words were unclear 
to pronounce after they listened to the video. 
Then, they do group correction first to check 
the correct pronunciation. Each student 
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should be ready when the teacher pointed out 
them to pronounce words. The finding 
showed that watching, listening and imitating 
is important to help the English teacher check 
the students understanding and pronouncing 
the words. By watching, listening and 
imitating monologue informative speech 
from video, students’ pronunciation in 
performance was good at the last cycle. 
Memorizing the monologue informative 
speech using stem sentences and practice 
them in group used to improve students’ 
confidence. The students were asked to make 
a monologue informative speech individually 
with the topic “Hometown”. Then, they 
performed it in front of the class. By 
memorizing monologue informative speech 
using stem sentence made the students easier 
to make long term memory about the concept 
of video. In the classroom, the activity was 
conducted in the second cycle and third 
cycle.  
In the first cycle, the teacher gave 
students some key questions on cue card. 
Only some students could tell more than one 
minute. Most of them read the whole text 
from their answer notes without using less 
eye contact to the audience in front of them. 
while most students could perform less than 
one minute and produced many pauses 
because they didn’t have any concept, only 
answering the questions without producing 
their own concept.  
In memorizing their concept of 
monologue informative speech, the teacher 
and the collaborator decided to make one 
cycle in two meeting. It was done on cycle 
two and three. Before the teacher instructed 
them to concept an informative speech, the 
teacher gave them such a clue by using stem 
sentences in order to make them easier to 
start their own concept. In the video, there 
were also some key words appeared from 
each section. This could help them knew the 
main information and build their knowledge 
in understanding the video. 
After they did group work presentation 
for understanding the structure of an 
informative speech, the teacher gave them 
homework to make the concept about the 
informative speech with the same topic “My 
Hometown”. Each student had chance about 
one-two minutes performing. If they had 
memorized their own concept, they would 
have been confident in front of the class. 
Confidence was the students’ problem in 
speaking of informative speech. They faced 
the difficulties in using direct eye contact to 
the audience, looking down the ground and 
as entire speech were read from notes. The 
students was improved the speaking skill by 
using video as the media in teaching learning 
process.  
The school has a projector and a set of 
computer to conduct the teaching English 
through video. In the video provided 
pronunciation, expression, and gestures 
through moving pictures and sounds. The 
video delivered language in contexts and help 
the students understand the message. The 
teacher used the pause button to stop the 
video after selected forms of facial 
expression in the video. This kept the 
learners listening attentively, and focuses on 
the forms or expressions have been selected.  
In this activity, the teacher played the 
video twice. When the teacher paused, the 
students observed the expression of the 
speaker in the video. Then, the teacher asked 
questions, “what do you think about the 
speaker?”, “what does she feel?”. The first 
improvement was on their participation and 
confidence. The students became more active 
in doing the activity. Some of them were very 
confident in presenting their answer orally. 
While some of them still using Indonesian 
language, they look so enthusiasm. They 
often raised their hand to answer the teacher 
questions. The students have clear 
description about materials being learnt. 
They learnt gestures and facial expression in 
the key pictures. Video can be repeated and 
paused for many times so that students who 
mispronounce also could correct their 
mistakes. It showed that the use of video 
gave more meaningful and effective learning 
processes. By providing the students with 
gestures and understanding in the English 
teaching and learning process, the teacher 
improved their speaking skill. 
7 
 
During the English lesson, the students 
worked individually and did not interact with 
the other students. This condition happened 
because they were engaged in the tasks from 
the LKS. In fact, the LKS mainly provided 
the students with some writing tasks in 
individual techniques, whenever the teacher 
gave an opportunity to them to speak, the 
students were too shy to speak in English. 
They rarely asked the teacher questions 
because they tended to laugh at other students 
who were called by the teacher and gave 
wrong answers to the teacher’s questions. It 
seemed that the students were never engaged 
in some kind of activities that gave them the 
opportunity to interact with other students. 
They seemed to be bored and uncomfortable 
during the English lesson. They talked and 
played with other students, slept on the table, 
or did some tasks of another lesson.  
In group, the students shared their 
opinion and gave ideas. It helped students to 
be more confident to present and answer the 
exercises. This activity helped the students to 
find out the factual or detail information from 
the video played.  This activity was applied 
in cycle one, two, and three. Each group 
needed to identify the structure of the 
informative speech orderly related with the 
video played. The result of their discussion 
helped them to find the key information 
before they performed individually. When 
the researcher used video, students’ 
confidence enhanced from cycle one to the 
last cycle. Those activities could help the 
students to improve their confidence because 
the students have the opportunity to practice 
and look the model of video directly. 
In the second meeting, the students were 
still active in doing classroom activity. They 
were asked to make a monologue of 
informative speech based on the video given. 
While in the third cycle, the students were 
asked to write a script of monologue 
informative speech as their homework by 
completing the stem sentences on cue sheet 
provided by the teacher. After they finished 
making the monologue, they should perform 
their roles in front of the class. Most of them 
wanted to perform their monologue in front 
of the class and they wanted to perform first. 
It meant that their confidence to speak 
English increased. 
 
Table 1. The Percentage of Students’ 
Achievement using Video 
 
Score Qualification Student % 
80-100 Good to 
excellent  
1 3,03% 
60-79 Average to 
good 
18 64,28
% 
40-59 Poor to 
average 
9 32,14
% 
0-39 Poor 0 0% 
Total 28 100% 
Through observation questioners and 
field notes, the students’ confidence in using 
audio as the media was improved. Based on 
the students’ questioners on Participating in 
Speaking Class for 28 Students of XI IPA 3, 
the researcher found based on the first 
question that 26 out of 28 students felt happy 
in speaking by using video and 2 out of 28 
students got confused. For the second 
question, the researcher found that 24 out of 
28 students answered speaking was easier 
after taught by using video and 4 others 
answered that they didn’t know. For the third 
question, the researcher found 12 out of 28 
students answered that they did not miss the 
words when they were speaking in front of 
the class after taught by video and 18 out of 
28 students answered that they missed the 
word when speaking in front of the class after 
taught by video. At the fourth question, 14 
out of 28 students answered that they bravely 
speaking in front of the class by using video 
and  16  out of 28 students answered they did 
not feel brave speaking in front of the class 
after using video. And for the last question, 
22 out of 28 students answered that they felt 
afraid if their friends laughed at them in 
speaking in front of the class after taught by 
video and 8 out of 28 students answered that 
they did not afraid if their friends laughed at 
them in speaking in front of the class after 
taught by video. 
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Discussion 
The researcher conducted classroom 
action research in three cycles. Each cycle 
was conducted in four stages, namely 
planning, acting, observing, and reflecting. 
The acted stage was conducted in two 
meeting (3x40 minutes). The researcher as 
the collaborator that observed what was 
happening in the teaching and learning 
process and took notes. The data of this 
research were collected through observation, 
students’ speaking performance, and 
interview.  
Based on the observation in the 
classroom, teaching and learning process in 
cycle 1 was not applied properly. In the first 
cycle, time allocation was not organized well; 
the teacher’s instruction was not really clear; 
and some activities were not applied in the 
teaching and learning speaking of 
informative speech. The teacher took much 
time in teaching the material of delivering 
informative speech with the topic 
“hometown” and giving the instructions to 
the students in applying video. On the other 
hand, the enjoyable materials that were 
taught to the students making them engaged 
well in learning. They paid the attention and 
listened to the teacher’s explanation properly. 
In this research, students showed a 
progression in speaking from cycle to cycle. 
The result of the data was categorized into 
good. The students speaking ability by using 
video had improved. In the first meeting, the 
mean score of students’ ability was 52.93; in 
the second meeting, it was 66.91; and in the 
last meeting, it was 68.71. The figures 
indicate that students’ speaking ability by 
using video was getting better in every cycle. 
The improvement that was taken place in 
classroom was considered as the result of 
assessment. The assessment that mentioned 
was using video in improving students’ 
speaking ability. There are no students who 
keep silent during the lesson. They took 
participation in presenting an informative 
speech in front of the class. When they found 
difficulties in pronunciation and the meaning 
of the word, they asked to the teacher 
directly. 
Regarding to the teacher’s and students’ 
interview, video could help the students to 
enhance their fluency, pronunciation and 
confidence. The teacher said that this 
technique made the students more active and 
enthusiastic in speaking. The students got 
more opportunities to speak in sharing their 
ideas while working in the teams. In addition, 
the students stated the materials were fun and 
enjoyable that made them enjoyment, more 
opportunities to speak, braveness to speak, 
ease of memorizing, assistance of their 
friends when they faced the difficulties with 
their pronunciation through group correction. 
In short, both teacher and students felt 
satisfied with this activity. They were 
interested to apply video someday. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
After implementing Classroom Action 
Research at the XI IPA 3 students of SMAN 
01 Selakau, the researcher gave conclusion 
based on the result of the research. According 
to the discussion of previous chapter, it could 
be concluded that the use of video in teaching 
speaking informative speech as media 
improved students’ speaking skill from cycle 
to cycle. Students’ fluency, pronunciation 
and confidence in speaking of informative 
speech were improved through video as the 
media. Before using this media, the students 
did not understand informative speech well. 
By using this media, it helped students to 
know the structure easily, how to pronounce 
correctly, and how to deliver confidently.  
Besides the strength, there was a 
weakness of this media. Students get bored if 
the duration of the video was too long. Apart 
from their strength and weakness, it could be 
concluded that the use of video in teaching 
speaking of informative speech improved 
students speaking skill in pronunciation, 
fluency, and confidence in SMAN 01 
Selakau in academic year 2017/2018. 
Suggestion 
Research findings of this researching 
give suggestions to improve the teaching 
learning activity especially in teaching 
speaking. The suggestion of this writing are 
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defined as follows, the first that video should 
be chosen appropriately based on the 
students’ age, level  and the students’ ability 
before this media applied in the classroom as 
the material. The second is teacher should 
provide the material, transcript video that 
enable students to speak more. So, the 
students would be more creative in speaking. 
The third, during the students were used of 
this media, the teacher acted as the 
moderator, mentor and facilitator in order to 
motivate the students to their express 
opinions or ideas that they have. The next, 
when the students were in their practice, the 
teacher could give them some words that they 
do not know the meaning in English. The 
last, the instruction to be clear to the students 
to avoid from being confused.  
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